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The Federation of the Church Schools of Shalfleet and Yarmouth - Curriculum for Learning Overview

) Our purpose is to educate children in an atmosphere of Christian love where all achieve the very best they can,
Lifelong now and throughout their lives
Achievement and

Wellbeing Conscious Community, Community Map, Cultural Capital

Curricul Val Relationships Determination Respect
SRR NN ¥ —— We have strong partnerships and We are determined to do our very We show respect to others and the
positive relstionships best to achieve environment

Coherent learning Strong working High quality Valuing all children,
links and pathways partnerships outcomes, deep learmning is accessible to
leaming all

Design principles to
inspire & challenge Challenging, Opportunities for Promotes Broad, relevant and
engaging and memorable independence and balanced
motivating experiences curiosity Local, Mainland, Global
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ENGLISH AT THE FEDERATION OF THE CHURCH SCHOOLS OF SHALFLEET AND YARMOUTH

Federation Vision for English—
Intention for Children

Our English provision aims to
create literate individuals wha,
as a result, will be granted
greater life opportunities and
have a strong foundation for
lifelong learning and
employment, which immensely
contributes to the development
of all aspects of their social and

academic life.

5PaG

Big ldeas

Our English curriculum is built around 5 key
areas of reading and writing:

Handwriting (letter formations and sizes, cursive script
and legible)

»

Communication and Language (speaking and listening).
Reading (a range of purposes and genre in both fiction
and non-fiction)
Writing {a range of purposes and genres in both fiction
and non-fiction)

Content and Sequencing (Bread, relevant and balanced)
Reading — Children will be able to infer meanings from
what characters say or do (K51} to being able to interpret
characters' feelings, thoughts and motives from their actions and
back this up with evidence from the text {UKS2)

Writing — Children can use 'and” to join two clauses together (¥r 1)
to being able to use semi-colons, colons and dashes to separate
individual clauses.
Writing — | can explain aloud what | am going to write about (¥r 1) to
| can use similar writing | have read to plan my writing: identifying
the audience and purpose and using this to choose the most
appropriate form (Yr &)

Children's reading
and writing skills
are essential to the
children unlocking
their full potential
within the wider
curriculum.

Strong Working

Partnerships:

Children plan their
ideas collaboratively
as well as partake in
shared reading and
they also peer assess
each other's work,
offering effective
feedback.

\iision for the Federation Learning Princip

The children use
precise
vocabulary to
exemplify their
understanding
and develop
their writers
vaice,

Valuing All
Children/Accessibl
e Learning:

We use scaffolding
to enable all
writing tasks to be
accessible, with
reading tasks
adapted to smaller
extracts and varied
challenges.

Children use a
variety of high-
quality text drivers
that engage and
stimulate, leading
to children pushing
themselves further
when writing.

les in English

Using a variety of
trips/experiences
to inspire their
writing ideas and
thirst for
learning. Leading
to pieces they
forever take
pride in.

Developing
reading and
writing skills
enable children
to use and apply
them for many
purposes in their
futures.

The array of texts
used transport
children around
the world,
experiencing
different cultures
and events.

Links with Wider
Curriculum

En?gllshv;k;ils are used in a uariet';r of foundation
subjects such as for report writing in science, writing
accounts of historical events in history, writing recipes
and instructions in DT, reading and comprehending
research across a range of subjects and creating word
processing documents in computing.

1

Progress

1

£
Progress is seen in the complexity of the wntlng I
that children complete throughout the yvear
groups with more complex vocabulary choices,
punctuation choices and a more mature writer's
vaoice becoming more prominant. It is also seen in

the complexity of the texts that the children are

Support

&2

Everyone has access to the English National Curriculurn.
Children will be supported with reading fluency through
interventions, text adaptations and varied quastioning.
Scaffolded writing tasks will enable all children to write
|longer creative writes.
Children will be supported to achieve the basic




OUR INTENT - EARLY YEARS

eption year is a fundamental stage in a child’s life and one in which we aim to we
ttle our children and their families into our school community. We aim to provide
en with the opportunities to develop a love of learning through positive relationship:
orable experiences and by giving them an active role in their learning by tailoring lear
e children’s interests . But, we also know the importance of the reception year to equi
Iren with the fundamental skills as they prepare for the National Curriculum in Year 1.

aim to equip children with a strong foundation of Early Literacy Skills on which their
ing can continue to build as they move through their school years. We understand ho
communication and Language and Literacy skills weave throughout the whole of the E
5 Curriculum and are the pathway for children’s success to access learning and new
ledge.

oh a range of play based and adult led approaches, we work to ensure children sec
oundation of reading, writing and communication skills. We work to support our
00, to enhance their understanding of the key role they play in their child’s lea




SCHOOL LITERACY STATEMENT

hool Literacy Statement:

e know that Literacy is fundamental to all areas of learning, as it unlocks
access to the wider curriculum.A literate individual is granted greater life
opportunities and the foundation for lifelong learning and employment, which
strongly contributes to the development of all aspects of social and academic
life. In 2018, Ofsted said that it was hard to overstate the importance of earl
literacy, as reading is the gateway to almost every other subject and to childre
discovering their own unique interests and talents. build a robust vocabulary

d ‘unlock the door’ to their curriculum.
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raising standards
improving lives

oo anustandg prima schools

The headteachers recognised that a successful
Reception Year was fundamental to their
school’s success. They were clear that children’s
achievements up to the age of five can determine
their life chances. They did not accept the view that
some will ‘catch up later’.

They therefore designed their Reception curriculum
to give children the necessary foundations for the
rest of their schooling. These schools were clear
that Reception children need more than a repeat
of their pre-school experiences in Nursery

or earlier.

Reading was at the heart of the curriculum.
Children read out loud frequently from carefully
selected books that closely matched their phonic
knowledge. Story time was a valued part of the
daily routine. Staff recognised it as essential in
developing children’s language, vocabulary and
comprehension.

BED In the schools visited in which outcomes by the

age of five were above the national average, and in
which this trend continued across the school, leaders

and staff focused resolutely on doing certain elements

of the Reception curriculum exceptionalby well:

making language a priority, embedding spoken
language, vocabulary development and listening
comprehension into all aspects of their work

teaching reading in a systematic and structured way,

building up children’s phonic knowledge and skills
explicitly

providing regular story times where children could
be taught to understand what they had heard

teaching writing composition by building on

children’s spoken language and their comprehension

of stories
teaching spelling and handwriting directly

deepening children’s understanding of core
mathematical concepts rather than moving them
on too quickly to formal calculations and written
algorithms

securing children’s personal, social and
emotional readiness to learn, including resilience,
perseverance, concentration, the ability to listen,
to take tums and to cooperate.

All primary schools should:

®m make sure that the teaching of reading, including
systematic synthetic phonics, is the core purpose
of the Reception Year

m attach greater importance to the teaching of
numbers in building children’s fluency in counting,
recognising small numbers of items, comparing
numbers and solving problems

m ensure that when children are learning to write,
resources are suitable for their stage of development
and that they are taught correct pencil grip and how
to sit comectly at a table

B devote sufficient time each day to the direct
teaching of reading, writing and mathematics,
including frequent opportunities for children
to practise and consolidate their skills

B use the EYFSP as a quide to end-of-Reception
expectations rather than to define what should
be taught.

B Put simply, by the end of Reception, the ability to
read, write and use numbers is fundamental. They are

the building blocks for all other learning. Without firm
foundations in these areas, a child's life chances can be
severely restricted. The basics need to be taught - and
learned = well, from the start.




B2 In every school, leaders and staff were clear
about the purpose of play and understood its place

in the curriculum. They were even clearer about its
implementation. They knew when play was the right
choice in terms of what they wanted children to leam
and when other approaches might be more effective.
Even within play, teachers made decisions about how
structured or unstructured, dependent or independent
each opportunity would be.

ED All the schools visited used role play effectively to
increase children’s opportunities to talk. Many had more
than one role play area, one creating a familiar everyday
context, such as a home corner or shop, and another
extending children’s imagination, such as a space ship
or jungle. Inspectors observed children playing together
to create imaginary situations, often based on the book

D Teachers sometimes directed children’s play

until they became confident to play without adult
intervention. For example, at the end of the Reception
Year, children were playing confidently with traditional
board games, playing snakes and ladders, doing
jigsaws, building models with blocks (Lego), matching
dominoes and creating complex wooden railway tracks.
This was because, at the start of the year, teachers
had spent time teaching children how to play, use
equipment carefully and take tums. Losing games as
well as winning was considered necessary leaming.

THE IMPORTANCE OF PLAY AND
ENABLING INTERACTIONS

Underpinning the reforms to the Early Years Foundation Stage is the aim of
reducing the language gap between children from language-rich homes and
others

Critical to this are children’s back and forth interactions with adults:

[These] form the foundations for language and cognitive development. The
number and quality of the conversations they have with adults and peers
throughout the day in a language-rich environment is crucial.

A language-rich environment is one in which adults talk with children
throughout the day. The more children take part in conversations, the more
they will understand once they can read and the more vocabulary and ideas
they will have to draw on when they can write.

(Page 19 - Reading Framework links with EYFS Statutory Framgxwfkj \\\ ISLEof
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Children’s back-and-forth interactions from an early age form the foundations
for language and cognitive development. The number and quality of the
conversations they have with adults and peers throughout the day in a
language-rich environment is crucial. By commenting on what children are
interested in or doing, and echoing back what they say with new vocabulary added,
practitioners will build children's language effectively. CL



C O M M U N I C AT I O N A N D Developing children’s spoken language
Becoming a fluent, skilled and attentive reader starts at the earliest stages, before
LA N G U AG E children encounter a book for the first time, partly driven by the quality of their
parents’ talk with them that expands their vocabulary.

8 ; . All talk is useful, especially when directed to the child specifically. For instance,
* thereis a new focus on early language and extending vocabulary, with more examples

on how to embed and develop vocabulary skills across all 7 areas, because this children expand their language and vocabulary when they listen to or join in with a

improves child developmentinabroadcumicuum  (Gov,uk First, parents who engage their children in books prepare them to become

committed and enthusiastic readers: they can transform their attitudes to reading.®
Their children learn to focus and share the enjoyment of the story; they learn how
stories start and finish, and how a plot unravels and is resolved; they learn that
books can transport them elsewhere. Without this, as Wolf said, they cannot
experience ‘the exquisite joys of immersion in the reading life.’”

Second, book-related talk introduces children to language that they might not hear in
] ordinary conversation, especially the vocabulary of the book itself.® This primes them
Speaking to understand what they read later, in their leisure reading and across the curriculum.

» Participate in small group, class and one to one
discussions, offering their own ideas, using rece
introduced vocabulary.

» Offer explanations for why things might hapg
ake use of recently introduced vocabulz
ies, non-fiction, rhymes and poems

iate.




WHAT PRIORITIES DID WE IDENTIFY TO DEVELOP OUR
TEACHING OF COMMUNICATION AND LANGUAGE /
LITERACY IN EYFS?

curriculum, various training sessions and wider reading, we identified the following areas
ching:

ng opportunities — teaching reading in a variety of approaches including weekly guided readin
to interests around the zones of the classroom and regular visits to the school library.

ng the teaching of phonics — updating our Phonics Programme, adopting Little Wandle:
to engage parents in the value of communication — including Dojo videos and our daily Time t
talk alongside play — increasing opportunities to play alongside and with children, taking tim
turn nature of communication, develop language, sentence structure/tense and introduce n

en’s opportunity and confidence to communicate their ideas, thoughts and opinions.

activities to allow children to see the importance and value of good literacy / com
chool- e.g. in our Local Community — making links to The Goldings Care Home

ment to identify areas of weakness within the class and tailored sessi



OUR APPROACH TO DEVELOPING CHILDREN’S
SPOKEN LANGUAGE AND LISTENING IN OUR
CLASSROOMS

interactions.
role of questioning by an adult is key to unlocking the full potential of child led learning. Staff are supported
ue of using open questioning with children to extend a child’s thinking but also the value of being the observer —
nce. We have expanded opportunities in the timetable to maximise time for adults playing with and alongside chil
and listening skills.VWe value fruit and lunch time as times of the day to sit together and talk — sharing experiences an
se times also provide excellent links to be made to developing children’s understanding of oral and physical health.

ich language is embedded within our early years classrooms. Adults model language continuously to children, repeating
ucing children to new words, consolidating the meaning of existing language.

to stories, books, poems, rhymes.
of each day, with several opportunities for the children to join together as a class to listen to a story, rhyme, poem
Iso join together with Little Stars each Wednesday to visit the school library, taking time to share books informally t
oup story time and discussion.

e Poetry Basket to develop children’s love of poetry and ability to recite familiar poems in a fun way.



CONTINUED...

ow children to enhance their listening skills and to process / respond to information of increasing co
en in play based scenarios e.g. repeating patterns with music and beats.

to discuss own ideas.
| sessions are incredibly valuable for allowing children to practice their speaking in a familiar group, whilst all
sk questions. Children develop the confidence to share their ideas and are encouraged and supported to sp
their thoughts. Rich play based opportunities in the Early Years setting also provide children with opportuni
plain their thoughts.

lebrations.
ocabulary is a vital part of literacy development during the early years. Children need to feel able to exp
g, their context and have confidence to try to use them in their own speech. Our WOW words allow
children. These words are displayed around the classroom e.g. on our literacy working wall or in ou



COMMUNICATION AND LANGUAGE
AUTUMN TERM
LITTLE STARS PRESCHOOL YARMOUTH
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COMMUNICATION AND LANGUAGE
AUTUMN TERM
LITTLE EXPLORERS PRE-SCHOOL SHALFLEET
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COMMUNICATION AND LANGUAGE
AUTUMN TERM
BEACH CLASS RECEPTION YARMOUTH
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Dear Parents

Today we made our crumble with apples and
blackberries. We peeled and cut up the
apples and stewed them on the cooker. We
mixed together butter, flour, sugar and

Wheatabix to make the crumble.

ou for my pudding!! Daddy sized portion!
Please can you cook the crumble to make it
go crunchy and crispy and to make the fruit .
bubble. Delicious crumble thank you Beach class! :0)
We would love to have our warm crumble

with some cream, custard, yoghurt or

ice-cream. Responses to our letters!!

We would love to see some pictures of the

children enjoying their crumbles at home. @ Vincent Buddry

Vinnie tried it but alas only ate the ice
cream. Mummy and Daddy enjoyed some
though- thank you Beach Class &O

From

Beach Class




COMMUNICATION AND LANGUAGE
AUTUMN TERM
RAINBOW CLASS RECEPTION SHALFLEET




COMMUNICATION AND LANGUAGE
SPRING TERM
LITTLE STARS PRESCHOOL YARMOUTH
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COMMUNICATION AND LANGUAGE
SPRING TERM
LITTLE EXPLORERS PRE-SCHOOL SHALFLEET




COMMUNICATION AND LANGUAGE
SPRING TERM »
BEACH CLASS RECEPTION YARMOUTH
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COMMUNICATION AND LANGUAGE
SPRING TERM
RAINBOW CLASS RECEPTION SHALFLEET




COMMUNICATION AND LANGUAGE
SUMMER TERM
LITTLE STARS PRESCHOOL YARMOUTH




COMMUNICATION AND LANGUAGE P30 )]
SUMMER TERM il e
LITTLE EXPLORERS PRE-SCHOOL SHALFLEET B |
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COMMUNICATION AND LANGUAGE
SUMMER TERM
BEACH CLASS RECEPTION YARMOUTH
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COMMUNICATION AND LANGUAGE
SUMMER TERM
RAINBOW CLASS RECEPTION SHALFLEET
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LITERACY (READING)

. Hampshire

fVICCS

Early readers need...

* To develop strategies that help
n read to them by — phonics / word recognition

— language meaning / structure
n words and recently

* To feel like a reader

. . — fluency / automatici
in stories. d ty

Ocabulary during * To feel success
nes and poems during — build on the known

* To read little and often

@ Hampshire

County Council

d at least 10

Motivation and cognitive differences

The OECD'’s report described the ‘entangled relationship’ between ‘cognition and
motivation, proficiency and engagement in reading’. Teachers cannot improve
reading skills without also taking account of, for example, ‘access to interesting and




OUR APPROACH TO DEVELOPING
CHILDREN’S READING IN OUR CLASSROOMS

Regular reading |:1 giving children time to practice their reading strategies with daily reading for lowest 20%. Updating
the book bag texts we have in school to follow recommendations from Little Wandle.

Helping children to discover that love of reading — taking trips to the Local Library to explore local facilities.
Engaging and supporting families — supporting parents in gaining membership to the Local Library.

Systematic phonics programme to support children in the mechanical development of reading — segmenting and
blending sounds to read words and recognizing sight words. Regular assessment points.

Planned guided reading activities to support the wider reading skills.

Choosing high quality texts that link with children’s interests and themes in class. Book boxes around the environment
to encourage children to delve into books and further their knowledge / apply reading skills.

Using a wide approach to reading e.g. having reading games as well as books to challenge children to apply their reading
skills. Using singing and rhymes to retell stories and learn new words/sounds.

Teaching children the value of reading. Why do we learn our phonics? What is the purpose of reading?



READING
AUTUMN TERM
LITTLE STARS PRE-SCHOOL YARMOUTH




READING
AUTUMN TERM
LITTLE EXPLORERS PRESCHOOL SHALFLEET




READING
AUTUMN TERM
BEACH CLASS RECEPTION YARMOUTH
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READING
AUTUMN TERM
RAINBOW CLASS RECEPTION SHALFLEET




READING
SPRING TERM
LITTLE STARS PRE-SCHOOL YA




READING

SPRING TERM
LITTLE EXPLORERS PRESCHOOL
SHALFLEET

VS




READING
SPRING TERM
BEACH CLASS RECEPTION YARMOUTH




BEACH CLASS READING CONTINUED..

Reception
Main Halr
Classroom4
Toilets



READING
SPRING TERM
RAINBOW CLASS RECEPTION SHALFLE I
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Child led — shared book from ? " 2 A
home linked to theme of the
class.




READING
SUMMER TERM
LITTLE STARS PRESCHOOL YARMOUTH




READING
SUMMER TERM
LITTLE EXPLORERS PRE-SCHOOL SHALFLEET




READING
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READING
SUMMER TERM
RAINBOW CLASS RECEPTION SHALFLEET




LITERACY (WRITING)

Writing

Write recognisable letters, most of wh
formed.

Spell words by identifying sounds in the

ordination representing the sounds with a letter or let
Write simple phrases and sentences that
by others.

Fine motor control and precision helps with hand-eye co-ordination, which is later
linked to early literacy. Repeated and varied opportunities to explore and play with
small world activities, puzzles, arts and crafts and the practice of using small tools,
with feedback and support from adults, allow children to develop proficiency,
control and confidence. PD

Statutory Framework 1.6 - / W ISLE of




OUR APPROACH TO DEVELOPING
CHILDREN’S WRITING IN OUR CLASSROOMS

ite — Gross and Fine Motor Skill development - We recognise that writing is a complex skill with m
work together; including bilateral co-ordination skills, crossing the midline and the development of gross, fin
rough the year, children’s skills are built upon, with an emphasis on building body strength/control/coordinati
ment, progressing to finer motor skill development. Funky Fingers offers children fun activities within the dail
nd adult led) to support the development of key strength and coordination in preparation for the physical dema

uring phonics, children are offered focused opportunities to apply their developing skills, using sound buttons to s
rds, progressing to whole sentences. Tricky words are embedded into the teaching of phonics, with opportun
o read, write and apply the new words they acquire.

ng - Handwriting goes through a journey during the Reception year, progressing from opportunities offered throug
r, discrete handwriting sessions. In play a range of resources will be embedded within the environment with links t
erests e.g. copying letters/words with paints, chalks, a range of pens (including invisible spy pens, highlighters) and
. When we progress to more formal handwriting lessons, more emphasis is then needed on supporting posture, s
Read, Write inc. rhymes are used throughout the year to embed correct letter formation. As a Federation we s
rm letters correctly, progressing to exploring the lead out line during their time in Reception.

portunities to write - We work from the children’s interests in the Reception year, meaning children eng
rtunities to write where there motivation and interest to write has meaning. VWVriting will progress throug
mark making that serves meaning to the child, labels and captions, sentences and then to longer pieces.
environment to ensure children can easily and independently access the tools they need to support th

Opportunities for adults to model transferring the children’s spoken ideas into writing are a funda
value and role of written text. This may be a whole class opportunity to write a letter back to a
ity but each time the hook we use will be in response to the children’s themes and interest
ith opportunities taken e.g.for older year groups to interact with Reception children an



WRITING
AUTUMN TERM
LITTLE STARS PRE-SCHOOL YARMOUTH
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WRITING
AUTUMN TERM

LITTLE EXPLORERS PRESCHOOL, SHALFLEET




WRITING
AUTUMN TERM
BEACH CLASS RECEPTION YARMOUTH

Dear Parents

Today we made our crumble with apples and

blackberries. We pee

nd cut up The
asples and stewed them on the cocker. We
mixed rogether butter, flaur, sugar and

Wheatebix to meke the crumble

€ con you cool the crumble ta make (1
¢ crunchy and crispy and to make the frurt
bubble

We wauld lave to have our warm crumble

with some cream, custard yoonurt an e




WRITING CONTINUED




WRITING
AUTUMN TERM

RAINBOW CLASS RECEPTION SHALFLEET
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" In the moment

writing....




WRITING
AUTUMN TERM
LITTLE STARS PRE-SCHOOL YARMOUTH




WRITING
SPRING TERM

LITTLE EXPLORERS PRESCHOOL, SHALFLEET

Plenty of writing opportunities
throughout the learning
environment — indoors and out.
Large scale and horizontal as
well as vertical templates to
mark make on.




WRITING
SPRING TERM
BEACH CLASS RECEPTION YARMOUTH




BEACH CLASS WRITING

CONTINUED..
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WRITING
SPRING TERM

RAINBOW CLASS RECEPTION SHALFLEET
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WRITING
SUMMER TERM
LITTLE STARS PRESCHOOL YARMOUTH




WRITING
SUMMER TERM
LITTLE EXPLORERS PRE-SCHOOL SHALFLEET




WRITING
SUMMER TERM
BEACH CLASS RECEPTION YARMOUTH
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WRITING
SUMMER TERM
RAINBOW CLASS RECEPTION
SHALFLEET
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ASSESSMENT

assessment within the environments allow practitioners to plan activitie
ure children continue to make progress.

d of unit phonics assessments allow regular tracking of phonics progress. Ga
e identified and interventions and planning put in place to allow gaps to be
osed.

alf termly Venn diagrams of the prime areas showcasing needs of whole class
lentifying strengths, needs, next steps.

ular reading and updating of the lower 20-30% of readers in class helps to
next steps to support children with reading progress. Help shared wi
to support home reading on dojo and resources sent home for par
tricky words and sounds specific to needs of children / phonics g
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SUBJECT LEADER REPORT




MONITORING AND

2022/2023 One Page Subject Action Plan

Subject — EYFS literacy

Subject Lead — Emma Haisell

EVALUATING

OBJECTIVE
ACHIEVED?

EVALULATION
What hos been the impact?

MNEXT 5TEPS

To ensure both
Reception Classas
have increased
range of Scholastic
Book Bag Readers
reading books for
children to cover zll
Reception phonic
phazes.

To provide children
with reading books
that zllow them to
practize their
current phonic
sounds — rather
than books not
linked to phonics
scheme. (NB—
additional schemes
are used slongside
the Bookbag
Readers).

Stock audit will
have been
undertaken against
Little Wandle, list of
books. Gaps
identified.

EH

VP
[Finance}

D [Literacy
Lead for
Federation)

‘Various cost
depending on how
many sets of books
the classes are
missing from the
complets rangs.

Yes

We have now secured a
sufficient bank of the
bookbag readers for both
EYF3 classes.

We now need to roll this
aut into Key 5tage 1,
ensuring Year 1 and 2
have a sufficient stock.

To sign EYFS team
up to Learning
Development
training courses
Ky Scott for
literacy (reading
and writing).

To ensure all staff
are up to date with
current research
and nesds of
children.

To ensure all staff
are able to adapt
provision to meet
the literacy needs
af all children in
the setting.

To ensure
CONSISENCY ACross
The Federation.

Apply for training
requast to Finance
and head t=acher.
Sign up to training
znd ensure all team
members are able
to view training.
Where possible
training to be
watched
collaboratively but
slways followed up
with professional
dialogue as to how

EH

VP
[Finance)}

Dl [Literacy
Lead for
Federation)

£30 per module

{2 training sessions,
sach with 3
maodules].

Training courses attended
and key paints fed back to
class team.

Improve communication
of approacheas to literacy
across Reception classes
and their respective pre-
school to enzure
spproaches are
consistent and allow
graduzl build up of =kills
for children e.g.
familizrising staff with the
first single sounds of
Little Wandle so that new
mnemaonics are used
rather than old read,
wirite, ing.,




ACTION PLAN CONTINUED...

Toensure we have
the highest
expectations,
training 2nd
knowledge to offer
gur children the
wery best start in
their literacy

journey.

this looks in our
own settings.
Regular mestings
of EYFS staff to
showease what has
worked well and to
share good
practize.

To visit both pre-
schools to allow
time to explore
approach to
reading and writing
development,
provizion and
TEEOUrCES.

To ensure
consistent
spproach across
the Federastion — to
share new Little
Wandle approach
to phonics in
Reception and to
discuss how setting
=re promoting
wocabulary
development for
children.

To support
nurseries in nesds
they identify or
wisit identifies e.g.
through sourcing
maore eguipment
et

Plan a time
to zllow a
visit to
each pre-
school site.
hest with
bath
nurssry
Manzgers
to discuss
their maths
spproach
=nd needs
Eming
forward.

Time to cover EH in
class to allow visits
to pre-school
settings.

This needs to be ongoing —
time spent with Little Stars
but not Little Explorers.

Minimum of 2 actions to take forward — Maximum of 3 actions to take forward.




FURTHER READING

bort 2020
aining Resources\Bringing-VWords-to-Life-Booklet.pdf
hat's Typical Talk at Primary.pdf

Competenc



https://fdslive.oup.com/www.oup.com/oxed/wordgap/Bridging_the_Word_Gap_at_Transition_2020.pdf?region=uk
National College Training Resources/Bringing-Words-to-Life-Booklet.pdf
National College Training Resources/Download from language training - milestones poster What's Typical Talk at Primary.pdf
National College Training Resources/Snow report oral competency model.docx

