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NATIONAL CURRICULUM STATEMENT

Purpose of study

promotes the spiritual, moral, cultural, mental and physical development of pupils; and
prepares pupils at the school for the opportunities, responsibilities and experiences of later life.

Aims

pupils should follow a balanced and broadly based cur
social, mental and physical development of pupils and of society, and prepares pupils for the opportunities,
responsibilities and experiences of |l ater | i fed. Lear

distinct knowledge, understanding and skills contained in RE within a broad  -based curriculum, is essential to
achieving these aims. Exploring the concepts of religion and belief and their roles in the spiritual, moral and
cultural lives of people in a diverse society helps individuals develop moral awareness and social
understanding.




OUR INTENT

A Federation Vision for RE Intention for Children

A By the time our children leave our school, our RE provision will have offered our children
an insight into exploring the theological positions of a range of religious practises linked
to leading their lives individually and collectively, all within the spiritual atmosphere of
Christian love in our church schools.




The Federation of the Church Schools of Shalfleet and Yarmouth
Curriculum for Learning Overview

Chur purpose is to educate children in an atmosphere of Christian love where all achieve the very best they can,
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Big Ideas

- Communicate — children relating
their own experience to a religious
concept.

- Apply — Listening to other’s opinions and
relating them to their own experience of the
religious concept in different situations.

- Enquire — Introducing material of varying
complexity prompting the children to reflect
collaboratively and becoming more
intellectually humble.

- Contextualise — Looking at the concept within
a specific religious context.

- Evaluate — Children are able to summarise
their experience of the concept.

EYFS- Links to RE
Understanding the World
People, Culture and Communities:

*  Know some similarities and differences
between different religious and cultural
communities in this country, drawing on
their experiences and what has been read
in class.

EYFS

The new Early Years Foundation Stage Profile whilst statutory
cshould not be used as a curriculum for EYFS. It iz intended to
be used as a valid, reliable and accurate assessment of a child’s
development of the EYFS in the summer term. The Early
Learning Goals provide a snap shot of skills and knowledge for
children to work towards during their time in Early Years but
are not a tick list or exhaustive list for children to achieve.

A broad, engaging curriculum in EYFS builds primarily on child
interests, themes at particular times of the year, experiences
outside of the school gate, practitioner knowledge of child
development and their unique understanding of each child in
their setting. The EYFS tearmn must use the Early Learning Goals
as one element in building a fun, challenging and engaging year
for all children as they start their schoaol journey. Learning is in
the moment, flexible, with adult led challenges sprinkled
alongside play based experiences to ensure children not only
develop fundamental skills for their onward school journey,
some of which are outlined in the early learning goals, but that
they develop a love of learning.

Practitioners not only develop children’s subject knowledge but
work closely with them to promote and develop the
characteristics of effective learning: Playing and exploring,
Active learning and Creating / Thinking Critically.

We must also consider that EYFS does not operate in discrete
subjects but rather through class themes and child interests, a
particular focus/observation may be littered with references to
several of the subject areas found within the National
Curriculum.

Content and Sequencing (Broad,

relevant and balanced)

- Through an RE based day and being
embedded through the children’s
interests and topics, EYFS will have covered the Key
concepts and themes Celebrating and celebrating
birthdays, Storytelling and stories Jesus told,
Celebration and celebrating new life, Remembering
and finding out about Shabbat and investigating the
concept of special by finding out about special
clothes.

- Exploring the Christmas story through the nativity
journeys and advent (K51) focusing on angels, the
two narratives, the Magi and Mary (K52)

- Investigating key events in lesus’ life including people
he met (K51) investigating Jesus’ teaching and
messages as well as his actions (K52)

- Following the Easter story through its key events as
well as Palm Sunday (K51) looking at the key events
across the Holy week, the meaning of the Paschal
candle, debating the justice faced during that week
and the symbolism of the cross (K52)

- Exploring what belonging looks like in Judaism (K51)
exploring what belonging looks like in Islam (KS2)

- Investigating the meaning of bread as a symbol (K51)
investigating the meaning of the stones and cross as a
symbol (K52)




There is a strong link
to PSHE through the
Living Difference
syllabus as children
will link the religious
concepts to their
own lives and
beliefs.

Strong Waorking
Partnerships:

Children to engage
in philosophical
dialogue with each
other to at the
‘Apply’ stage in
order to discuss
deeper
issues/meanings

Valuing All
Children/Accessibl
e Learning:

Children will have a
deep understanding
of the origins of
religious stories and
will explore the
reasons why they
were created and
how their

All children will be
able to access
learning within RE
through a focus on a
variety of creative
tasks encompassing
a variety of skills
(such as art and

Children are
motivated to engage
within religious
concepts through
tasks that reflect
upon their reality
and challenge them
through tasks that
require them to

Religious visits
throughout the year
for special
occasions, such as
the Christmas and
Easter services at
the school’s local
church.

Promotes

Independence and

Curiosity:

Children are
challenged to come
to their own
conclusions about
religious concepts
not just linked to
their own lives but
within the religious
context.

Local, Mainland
and Global:

Children will be able
to explore how
religious festivals are
celebrating globally
as well as in the
locality.

linked to the
concept.

interpretations
through the years.
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- Working with dates on religious calendars

- Written responses/creative writing opportunities
to respond to different scenarios.

- Reading comprehension to understand meanings in
religious texts

The 5 strands of the cycle of enguiry are evidenced within
books and through discussion for each concept studied
throughout the year, with content relating to this
appropriate for the year group.

Notes on philosophical discussions are made to track
children’s participation and quality of their responses.

Everyone has access to the RE National Curriculum, Living
Difference Il and Understanding Christianity resources.
Simplified versions of religious stories for accessible
comprehension
Activities are adapted to enable recording of work to not
just be written.




PROGRESSION OF SKILLS

A Communicated children relating their own experience to a religious concept.

A ApplydLi stening to otherds opinions and relating the
situations.

A Enquired Introducing material of varying complexity prompting the children to reflect collaboratively and becomir
more intellectually humble.

A Contextualised Looking at the concept within a specific religious context.

A Evaluatéd Children are able to summarise their experience of the concept.

Foundation Stage (Year R) children in general will engage with aspects of Christianity and the other religion being
explored in Key Stage 1. They will also explore other religions through their child led topics, for example Diwali.
At Key Stage 1 children are required to study Christianity and one other religion.

At Key Stage 2 children are required to study Christianity and two other religions.

InYears 3 and 4 this will be Christianity and one other religion and inYears 5 and 6 children are required to study
Christianity and a different religion.

In upper Key Stage 2 a naaligious world view may be included in addition. Teachers at Key Stage 2 must liaise with



Federation of Shalfleet and Yarmouth CE Primary Schools

Living Difference IV Long term plan from September 2022-July 2023

E\"FS and KS1 Long-term plan teaching Christian traditions and Hindu tradition as religion two in-depth
Concept/Word in italics, Golden Thread in gold, Understanding Christianity links in blue

FS YearR
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Assessment Focus Communicate Apply Inquire Contextualise Contextualise Evaluate
Concept Me Celebrating Special People Signs of New life Special Clothes Remembering
All about me [UC foundation [UC foundation
incarnation plan] salvation plan]
Golden Thread
All about me Christrmas- Special people- Jesus Eggs as a sign of new Special Clathes lanmashtami
Linked to school values Jesus's birth (and other and special people for life Hindu and others from Hindu
celebrations from the children Children’s experiences
children’s experiences)
Year 1l
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Assessment Focus Communicate Apply Inguire Contextualise Contextualise Evaluate
Concept Thanking Journey’s End Belonging- Followers Welcoming Community Story
{Hampshire RE resources- of Jesus UC Gospel K51 (Hampshire RE resources- (Hampshire RE
Harvest REQOS) People Jesus met plan] Easter for Infants REQO7) resources- Story RED26)
Golden Thread
Harvest The MNativity Journey Followers of Jesus Palm Sunday Community in Hindu Stories across religions
Harvest and further and further traditions
traditions
Year 2
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Assessment Focus Communicate Apply Inguire Contextualise Contextualise Evaluate
Concept Special Place Waiting Remembering Sad and Happy Special food God
[UC incarnation plan] [UC salvation plan] ORr uc -God
(Hampshire RE resources- Special Book
Easter for Infants REDDT)
Golden Thread
Hindu Mandir Advent Hali The Easter Stary Special Food or Books The idea of God across

across religions and
traditions

different religions




Federation of Shalfleet and Yarmouth CE Primary Schools

Living Difference IV Long term plan from September 2022-July 2023

Lower KS2 Long-term plan
e Christian (C) and Jewish (J)traditions in Years 3/4 as a depth study with Buddhist (B) and Hindu (H) traditions

Concept/Word in italics, Golden Thread in gold, Understanding Christianity links in blue

Year 3
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Assessment Focus Communicate Apply Inquire Contextualise Contextualise Evaluate
Concept Trees Angels (C) Authority (1) Love- Changing Sacred place (C/H) Belonging as
(Hampshire RE resources- | (Hampshire RE resources- | (Hampshire RE resources- Emotions {C} }dentity I‘j}
Trees REO3E) Angels 001) Synagogue RE 027) [UC salvation plan] and {Hampshire RE resources-
Hampshire planning Lynagogue RE 027)
Golden Thread
Trees Angels Torah Changing Emotions- | Places of worship lewish Traditions
Across Religions Easter
Year 4
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Assessment Focus Communicate Apply Inquire Contextualise Contextualise Evaluate
Concept Community (C) Symbol (J) Myth Freedom (J) Stones as Symbols God
[UC Gospel K52 digging {Hampshire RE resources- {Hampshire RE resources- {Hampshire RE resources- {Hampshire RE resources- {Hampshire RE resources-
deeper lesus’ teachings & Jewish Festivals RE 015) Myth REQ13) Passover REDZ0) Stones as Symbols REQ24) God Talk-REQOS)
message) UC-UKS2- People of God- UC- God
Moses and the Passover
Golden Thread
MNeighbour Hanukkah- Jewish Myth Passover Across Religions Across traditions

Festivals

Traditions
interpretation of
God




Federation of Shalfleet and Yarmouth CE Primary Schools

Living Difference IV Long term plan from September 2022-July 2023

Upper KS2 Long-term plan
¢ Christian (C) and Muslim (M) traditions in Years 5/6 as a depth study with Sikhi (S) and Humanist (H) traditions/ways of life

Concept/Word in italics, Golden Thread in gold, Understanding Christianity links in blue

Year 5
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Assessment Focus Communicate Apply Inquire Contextualise Contextualise Evaluate
Concept Belonging (M) Interpretation (C) Love (H) Salvation (C) Sacred place (S/C) Umma (M)
{Hampshire RE resources- | {Hampshire RE resources- UC Salvation Plan K327 {Hampshire RE resources-
Izlam for KS2-RED40) Teaching Christmas at K52 {Hampshire RE resources- Islam for KS2-REQLD)
REDO4) The Christian 5tory RE 003)
Golden Thread
Shahada and salat | Christmas — the two Humanism The Christian Story Places of worship Hajj and zakat
birth narratives The Golden Rule Sikh traditions
Looking at humanistic Christian traditions
traditions/ ways of
life
Year 6
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Assessment Focus Communicate Apply Inquire Contextualise Contextualise Evaluate
Concept Peace (M) Incarnation (C) Ritual (M) Resurrection (C) Love (5) River of Life (H)
{Hampshire RE resources- UC incarnation plan (Hampszhire RE resources- UC salvation plan
Islam for K52-REQ40) [Hampshire RE Islam for K52-REQ40) (Hampshire RE resources-
maadle/HIAS RE Website) Easter for K52 REQ35)
Golden Thread
Revelation of the Messiah (UC) Wudu and Eid-ul- The empty cross Sewa, Humanism

Qur'an, sawm and
Ramadan

An extraordinary
baby

Fitr and Eid al Adha,

Looking at humanistic
traditions/ ways of
life




Groups of concepts InYear R and Key Stage 1, children will first have
opportunities to respond to their experience of
Group A concepts. It is expected that as
children and young people move through
primary school, over time they will have
opportunities to engage with all three groups of
concepts. In the secondary school a Scheme of
Work (SOW) over a key stage should include
concepts from all three groups. Living
Difference lllrecogniseshat secondary aged
children will enquire into A concepts with a
degree of complexity appropriate to their age.
Teachers in upper primary and secondary
schools will encourage children and young
people in their classes to begin to enquire into
some C concepts as well as to see the
complexity in all concepts through good
guestioning .

.\ ConceptGroupC

Concepts that are shared Concept Group B
by many religions.

Concepts that are common to all SARCERE Sy

people.

L
h




RE CYCLE OF ENQUIRY.

| RE CONCEPIS
Communicate - Apply ..

How does the concept
affectyour life? Is the
conceptimportantto us

What are your feelings

when you think about the \ A All lessons

concept? -
Think:h-nutthingsin your Chlld T fO”Oth)hese
steps but ma
own life todo with the What difference does the p y
start at the
conce pt. concept make to our i
lives? Communicate

or Enquire
step



OUR IMPLEMENTATION
ASSESSMENT

Class teachers use assessment to track the achievements of pupi
through the cycle of enquiry.

This can influence next steps for pupils and the level of support
needed.

| will use assessment to analyse summative data through the
monitoring and evaluating process.

The assessment model is designed to support all pupils to access
RE curriculum and also challenge higher attaining pupils.

The assessment of RE is supported by the targets from the RE
progression map and the assessment document is designed to
support staff with accurate assessment measures by identifying
children who have achieved targets and importantly inputting the
names that have yet to achieve a target.
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hE Assessment Overview sheet

Please complete and upload to Google Drive with your RE work
samples at the end of each half term.

Class Half term Theme and concept
Theme:
Concept:
Assessment focus:  — This is a different focus
T each half term. From
Children working towards ARE the cycle of enquiry.

Children working at ARE

Children exceeding ARE

Teachers can express how the

unit went along
Teacher comments /




LIVING DIFFERENCE IV
END OF YEAR EXPECTATIONS

RE- End of Year Expectations (EYEs)

Living Difference IV

By the end of Year 1

In an age-appropriate way, through a well-made KS1 cumculum that 15 taught well, chikdren in Year 1
will have encountered, studied and had the opporunity 10 discem value in relation 10 two of the golden
thread conceptswords of communtly, Delonging, Special, love as well as other A conceptsiworas
chosen by the teacher and children themselves (pondenng time)

Consequently, children can

For Year 3 add To begin to... on the Year 4 statements

By the end of Year 4

In an age-appropriate way, through a well-made lower KS2 curmnculum that is taught well, by the end of
Year 3 and Year 4 children will have encountered, studied and had the opportunity to discemn value in
relation o four goiden thread concepts/words of community, belonging, special, love, as well as other
A conceplsiwords and some B concepts/iwords, chosen by the teacher and children themselves
(pondering time)

Consequently, children can

At Communicate express creatively as well as describe their response 1o their own

expenences of the concepts/words introduced

At Communicate express creatively their response 10 thelr own expenences of the
concepisiwords introduced

At Apply recognise theil responses relale 10 events in their own lives

At Inquire and recognise what has been 1aught about the CoNCEPUWOrd and how they

Contextualise are used in the traditon studied

At Evaluate in simple terms children recognise something of the value of these
conceptswords in the lives of those living in the traditions studied as well as
for their own lives and communities

At Apply

recognise and describe how thelr responses refate 1o events in thelr
own and sometimes other people’s lives.

At Inquire and
Contextualise

accurately describe what has been taught about the meanings of
conceptsiwords (taught at the Inquire step)

accurately describe some varations in ways in which the concept/word
15 shown in kves of people encountered and studied (taught at the
Contextualise step)

At Evaluate

discern and describe the value of these concepts/words in the lives of
those living in the traditions encountered and studied as well as recognising
some of the issues this might raise

By the end of Year 2

In an age-appropriate way, through a well-made KS1 cummiculum that is taught well, children in Year 2
will have encountéred, studied and had the opportunity to discem value in relation to at least two
golden thread concepts/words of community, belonging, special, love, including those not studied in
Year 1, as well as other A concepls/iwords chosen by the teacher and children themselves (pondering
ume) and a B concepliword at the end of Year 2

For Year 5 add To begin to... on the Year 6 statements

By the end of Year 6

In an age-appropriate way, through a mmaoewpef KS2 cummicutum that is wed, through

Year 5 and by the end of Year 6 children will have encountered, studied and had the opportunity o

discern value in refation 1o each of the four goiden thread concepisiwords of commundty, belonging,
. chosen by the teacher

Consequently, children can

At Communicate

express creatively their response to their own expenences of the
concepis/words introduced

At Apply recognise (In a different way to Year 1) how their responses relate to
events In ther own and sometimes other people’s lives

At Inquire and ... Simply describe what has béen taught about how the concept/word and

Contextualise how it is used in the tradition studied

At Evaluate .. In simple terms children can discern something of the value of these

concepis/words in the lives of those living in the traditions studied as well as
for their own lives and communities.

respond creatively as well as begin to explain thex response o their
own expenences of the concepiswords introduced

At Apply

explain some exampies of how therr responses relate to events in ther
own and other people’s lives

At Inquire and
Contextualise

of words In the tradons
mmmleammuns&ep)

aecunmy expiain the way the conceptsiwords in the traditions
encountered and wwmmamnu\emm
exampies (faught at the Contextualise step)

At Evaluate

discern the value of these concepts/words in the kves of those living in
the traditions encountered and studied, as well as recognising some of the
ssues this might raise

discern possibie value in the concepts/words for thew own lives and
communiies (not only assessed through summative assessment)







