
RE
AT SHALFLEET AND YARMOUTH CHURCH OF ENGLAND PRIMARY 

SCHOOLS



NATIONAL CURRICULUM STATEMENT

Purpose of study

promotes the spiritual, moral, cultural, mental and physical development of pupils; and

prepares pupils at the school for the opportunities, responsibilities and experiences of later life.

Aims 

pupils should follow a balanced and broadly based curriculum which ‘promotes the spiritual, moral, cultural, 

social, mental and physical development of pupils and of society, and prepares pupils for the opportunities, 

responsibilities and experiences of later life’. Learning about and from religions and beliefs, through the 

distinct knowledge, understanding and skills contained in RE within a broad-based curriculum, is essential to 

achieving these aims. Exploring the concepts of religion and belief and their roles in the spiritual, moral and 

cultural lives of people in a diverse society helps individuals develop moral awareness and social 

understanding. 



OUR INTENT

• Federation Vision for RE – Intention for Children

• By the time our children leave our school, our RE provision will have offered our children 

an insight into exploring the theological positions of a range of religious practises linked 

to leading their lives individually and collectively, all within the spiritual atmosphere of 

Christian love in our church schools.  







PROGRESSION OF SKILLS

Communicate – children relating their own experience to a religious concept.

Apply – Listening to other’s opinions and relating them to their own experience of the religious 

concept in different situations.

Enquire – Introducing material of varying complexity prompting the children to reflect collaboratively 

and becoming more intellectually humble. 

Contextualise – Looking at the concept within a specific religious context.

Evaluate – Children are able to summarise their experience of the concept.

Foundation Stage (Year R) children in general will engage with aspects of Christianity and the other 

religion being explored in Key Stage 1. At Key Stage 1 children are required to study Christianity and 

one other religion. At Key Stage 2 children are required to study Christianity and two other religions. 

In Years 3 and 4 this will be Christianity and one other religion and in Years 5 and 6 children are 

required to study Christianity and a different religion. In upper Key Stage 2 a non-religious world view 

may be included in addition. Teachers at Key Stage 2 must liaise with Key Stage 1 teachers to ensure 

three religions in addition to Christianity are explored through the primary years







In Year R and Key Stage 1, children will first have 

opportunities to respond to their experience of 

Group A concepts. It is expected that as 

children and young people move through 

primary school, over time they will have 

opportunities to engage with all three groups of 

concepts. In the secondary school a Scheme of 

Work (SOW) over a key stage should include 

concepts from all three groups. Living 

Difference III recognises that secondary aged 

children will enquire into A concepts with a 

degree of complexity appropriate to their age. 

Teachers in upper primary and secondary 

schools will encourage children and young 

people in their classes to begin to enquire into 

some C concepts as well as to see the 

complexity in all concepts through good 

questioning .



OUR IMPLEMENTATION -
ASSESSMENT

Class teachers use assessment to track the achievements of pupils 
through the cycle of enquiry. 

This can influence next steps for pupils and the level of support 
needed.
I will use assessment to analyse summative data through the 
monitoring and evaluating process.

The assessment model is designed to support all pupils to access the 
RE curriculum and also challenge higher attaining pupils. 

The assessment of RE is supported by the targets from the RE 
progression map and the assessment document is designed to 
support staff with accurate assessment measures by identifying 
children who have achieved targets and importantly inputting the 
names that have yet to achieve a target.



Key area 

of cycle of 

enquiry 

Big idea –

key 

concept

Individual 

target

Insert 

names of 

individuals 

not 

achieving 

target





MONITORING AND EVALUATING

Impact of the implementation of the computing curriculum is measured in a variety of ways.

These include: 

• Pupil Conferencing

• Work Scrutiny – alongside teacher’s planning

• Assessment data

• Learning walks

• Learning environment

EVIDENCE ATTAINED FROM THESE FOLLOWS ON THE NEXT SLIDES (SPLIT INTO YEAR GROUPS)



AUTUMN 1 PLANNING  



COMMUNICATE  UKS2  YARMOUTH 





Communicate  Year 6   Shalfleet









RE Assessment sheet 

Please complete and return to Sylvia with your RE work 

samples at the end of each half term. 

Class 
Blue Yarmouth 

Half term 
Autumn one 

Theme and 
concept 
Temptation 
 
 

Assessment focus: 
Communicate 
 
 
Children working towards ARE 
Rileigh  
Lincoln 
 
 
 
Children working at ARE 
Brigitte Dylan M Dylan H Faye Harrison Jacob Macie 
Olivia Pehr Reece Roman Scarlet Serene Sophie 
Thomas Annie Bobby Ellie Jenson Kaden Neve Ronnie 
Rosie Ryleigh Esme 
 
 
 
Children exceeding ARE 











RE Assessment sheet 

Please complete and return to Sylvia with your RE work 

samples at the end of each half term. 

Class 
Yellow 
Yarmouth 

Half term 
Autumn 1 

Theme and 
concept 
Special book 
 
 

Assessment focus: Communication 
 
 
 
Children working towards ARE 
Lily, Eliza, Ender, Poppie-Mae 
 
 
Children working at ARE 
Rufus, Olivia, Ewan, Benji, Amelie, Talliss, Arrietty, 
Kassi, George, Logan W, Logan HD, Isla, Olly, Eli, Isaac, 
Matilda, Nina, Emma,  
 
 
 
Children exceeding ARE 
Owen, Scarlett, Eden, Frankie, Isobel 
 
 



RE Assessment sheet 

Please complete and return to Sylvia with your RE work samples 

at the end of each half term. 

Class 
Sky 

Half term 
Autumn 1 

Theme and concept 
Theme: Special Books 
Concept: Special 

 

Assessment focus: 
Communicate 
 
 

Children working towards ARE 
 

Children working at ARE 
Whole Class 
 
 

Children exceeding ARE 
 
 
 

Teacher comments 
All children were able to communicate what their favourite 
book was and give a reason. 
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Year:  6 
 

Term:  Autumn 2 

Intended learning outcomes: 
 

Children will be able to: 
 

Step 1 explain the meaning of 
the word interpretation 

Step 2  explain why there are 
two interpretations of 
the story of the birth of 
Jesus in the Bible 

Step 3  explain the value of the 
two interpretations for 
Christians and describe 
some issues raised 

Step 4  explain a personal 
response to the way in 
which different 
interpretations of 
situations have been 
evident in their own 
experience 

Step 5  explain how their ideas 
about interpretation 
may affect their 
experiences and others’ 
experiences. 

Informed by the end of year 
6 age-related expectations 

 

Assessment opportunities: 
 

Evidence can be gathered when 

children: 
 

1 produce a description or definition 

of the concept of interpretation 

2 produce Venn diagrams 

3 write about the value of different 

interpretations for Christians 

4 write a paragraph explaining 

theirs and others’ interpretations 

of something 

5 discuss the impact that different 

interpretations can have on 

situations in life. 

Theme/Unit:  Christmas: the two birth narratives  

Key concept:  Interpretation 

Sequence of activities: 

Step 1 – Enquire:  What does interpretation mean? 

• Two children (or teachers) each recount their own interpretation of one story. Ask pupils to record the important 
parts of each telling, including the key characters. Note any similarities and differences. What difference do these 
make to the story? 

• Encourage children to speculate upon the importance of the two versions. Class discusses which is the most 
important. Why?  

• Reflect on the above activity. What does interpretation mean? Children in pairs write a description or definition for 
the concept of interpretation. Compare and refine as a class. 

Step 2 – Contextualise:  What does interpretation mean in the birth narratives? 

• Teacher shares, or children read, the two birth narratives found in Matthew and Luke (see references in Resources 
box below). Ask children to record the important parts of the stories, including the key characters.  

• Class discusses whether they think one is more important. Opinions need to be justified. 

• Establish that children have been interpreting two important Christian stories which contain similarities and 
differences.  

• In groups, split the children to make reference to Matthew or Luke and answer the following questions: 
– Where did Mary and Joseph live at the beginning of the story? 
– How did Mary become pregnant? 
– Where was Jesus born? 
– Who visited the baby Jesus? 
– What happened after the visitors left? 
– Where did Joseph and Mary live at the end of the story? 

• Individually, or as a class, children produce a Venn diagram. Children discuss why they think that there are two 
stories about the same event and why these stories have similarities and differences. 

Step 3 – Evaluate:  What is the value of the different interpretations to Christians? What do  

I think? 

• Class, in role as theologians, articulate/express their opinion about why they think there are two different birth 
narratives. (NB: theologians believe that the writers were writing for different audiences.) Question: Does it matter 
that there are different interpretations of this story? Invite a vicar or Christian visitor to contribute to the class 
discussion. Write a short explanation. 

Step 4 – Communicate:  What does interpretation mean to me? 

• Question your pupils: What do you interpret in your life? Pupils discuss in pairs then as a class. Note their 
responses. 

• Encourage pupils to participate in activities that possibly demonstrate the concept in their lives, eg: interpret a 
piece of modern or traditional art, interpret a difficult playground situation, interpret a text with missing paragraphs, 
interpret a Chinese whisper or interpret a photograph. Children discuss with others why they interpreted the 
picture, story or situation differently. Children produce a paragraph focusing on how they interpreted one of these 
in comparison to how a friend interpreted one of these.   

Step 5 – Apply:  On what occasions and in what situations is interpretation significant? 

• Scenario: a playground problem between two children who have different version of events needs to be 
addressed. Normally the teacher would listen to both interpretations of the event and try to determine what actually 
happened. On this occasion, the teacher will believe the first child to recount their story.  

• Class discusses/provides the skeleton of the story to then be embellished: How would the children and teacher 
feel? Do you need to consider both versions of events? Could a child be unfairly treated? What are the 
consequences of this? Continue to explore the benefits of analysing different interpretations of an event. Why do 
people interpret things in different ways?  What are their motives? Is it useful on some occasions and not on 
others? Discussion could be extended to thinking about people on trial in court, how current affairs are reported in 

the media, records of historical events (useful literacy and history links here). 

RE KS2 

Opportunities for promoting children’s spiritual, 
moral, social and cultural (SMSC) development: 
 
Spiritual: providing an opportunity to be reflective 

about their own beliefs, religious or otherwise, that 
inform their perspective on life and their interest and 
respect for different people’s faiths, feelings & values. 
 
Moral: developing an interest in investigating and 

offering reasoned views and an ability to understand 
and appreciate the viewpoints of others on these 
issues. 
 
Social: sharing our own experiences and responding 

to the experiences of others. Developing and 
demonstrating skills and attitudes that will allow them 
to participate fully in and contribute positively to life in 
Modern Britain.  
 
Cultural: willingness to participate in and respond 

positively to artistic, musical and cultural opportunities. 
Giving children an interest in and an opportunity to 
explore different faiths and beliefs. 

Resources: 

• Bibles and copies of stories for annotation: Matthew 1:18–25 and Matthew 2:1–23, 
Luke 2:1–20 and Luke 2:39–40. 

• Christmas at KS2 RE teaching pack (RE Centre 01962 863134) 

• Fictional or non-fiction stories.                        Modern and/or traditional art. 

Cross-curricular links: 
 
Art   

Using art opportunities to develop children’s’ thoughts 
about the Nativity. Consideration of Christian art 
through time to express people’s ideas about Jesus. 
 
Maths 

Producing a Venn diagram outlining the similarities 
and differences. Explaining their reasons for grouping 
answers. 
 
Literacy 
Opportunities to listen and respond to the specific 
nativity stories from the Bible and to consider the 
interpretation of the story for the Gospel writers. 
Considering and writing their definition of 
interpretation. 
 
History 
Interpretation of different historical events. 

 





 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Year:  3/4 
 

Term:  Autumn 2 

Intended learning outcomes: 
 
Children will be able to: 
 

Step 1 describe the concept 
of holy 

Step 2 describe how 
Christians show that 
they believe Mary is 
holy 

Step 3 evaluate the concept 
of holy by describing 
the value of Mary’s 
holiness to believers 

Step 4 describe their own 
response to the 
concept of holy 

Step 5 describe examples of 
how their ideas about 
holiness affect their 
lives. 

Informed by the end of Year 

4 age-related expectations 

 

Assessment opportunities: 
 

Evidence can be gathered 
when children: 
 

1 produce their pictures and 

write descriptions or 

definitions 

2 annotate pictures for 

classroom display 

3 sort and discuss cards 

4 draw and write about their 

own responses to holy 

5 share ideas in pairs and as a 

class. 

Theme/Unit:  Mary, Mother of God 

Key concept:  Holy 

Sequence of activities: 

Step 1 – Enquire:  What does holy mean? 
• Show image or model of Mary and Jesus – children speculate on who it is. How does she look? What does she 

think of the baby? Why do you think that? Where would I find such an image? Who would use it? What for? How do 
other people feel about it? 

• Draw a picture or make a clay model. Write a label saying “I think that this is …”. 

• Tell story of the Annunciation. Discuss. Where do pupils think the angel was from in the story? Why is there an 
angel in the story? Could the message from the angel have been sent to Mary any other way? Would that have 
been as effective (or seemed so special) in the story? What is the most important thing that the angel said, do you 
think? How do you think Mary felt? 

• Look at artists’ impressions of the Annunciation. How does the artist show that Mary is holy? Discuss. Would 
children want to add things to their original pictures/clay models to show that Mary is special/holy? 

• Children discuss with partners what they think holy means. Can they decide on a description which could be used in 
a glossary of terms or a dictionary definition? 

Step 2 – Contextualise:  How do Christians show that they believe Mary is holy? 
• Children have copies of carols which identify Mary as holy, Mother of God, blessed, etc. Children highlight phrases 

and descriptions of Mary. Collate in class discussion. 

• Look at Pictures of stained glass window/images and icons of Mary. Draw their own. Children investigate how and 
why the images and icons are used by believers. Annotate the pictures for a classroom display. 

• Investigate the Hail Mary prayer. Children prepare questions to ask a Catholic visitor about their feelings and ideas 
about Mary. When do they show reverence or pray to Mary? Why? What happens? 

Step 3 – Evaluate:  What is our opinion about Christians showing reverence to  

 Holy Mary? 
• Children in groups brainstorm all the words they have heard associated with Mary. Collate responses and make a 

composite list. Children individually put them in 2 categories. Agree with and disagree with. Compare with a partner. 
Can they agree on the two categories? Discuss. 

• If they asked a priest or Catholic visitor to sort the cards, which columns would the words then go in? 

• Children re-sort the cards in role as a Catholic. Is it important for Christians to believe that Mary is Holy? Discuss. 
(Remember that it is not just Roman Catholics who believe Mary is Holy). 

• Children complete writing frame. 

Step 4 – Communicate:  What do we think of the concept of holy in our  

experience? 
• Allow time for quiet reflection, perhaps play quiet music. Ask children to sit quietly and consider things or people 

they would/might describe as holy. What other word might they use if holy is not right for them? Do they have 
objects that remind them of holy/special people? Perhaps draw a picture, write a few words or a description of their 
ideas. What would they include in the picture to show other people that you think this is holy (or otherwise)? Invite 
pupils to share responses. 

• Can children explain why they consider something to be holy for themselves or others? What qualities does it have, 
or memories are evoked? 

Step 5 – Apply Assessment )  How does the sense of holy (special) impact on their lives? 
• Children consider when or why they or others refer to their holy object or people, and how they feel. What happens 

next? In pairs, discuss how they or others use their objects, where they keep them, how often they look at or 

handle them. Share as a class. 

• They could perhaps draw their own picture of what they think of as Holy to them.  

RE KS2 

Opportunities for promoting children’s spiritual, 
moral, social and cultural (SMSC) development: 
 
Spiritual: providing an opportunity to be reflective 

about their own beliefs, religious or otherwise, that 
inform their perspective on life and their interest in and 
respect for different people’s faiths, feelings and 
values. 
 
Moral: developing an ability to understand and 

appreciate the viewpoints of others on these issues. 
 
Social: sharing our own experiences and respond to 

the experiences of others. Working and socialising 
with others in a range of learning opportunities. 
 
Cultural: willingness to participate in and respond 

positively to artistic, musical and cultural opportunities. 
Giving children an interest in and an opportunity to 
explore different faiths and beliefs. Multi-cultural 
images 

 

Resources: 

• Mary, Mother of God  images of Mary (models, icons, artist impressions) Make sure they are multicultural  

• Artist impression of the Annunciation plus the story (Luke 1:26–38). 

• Carols including descriptions of Mary. 

• The Hail Mary Prayer. 

Cross-curricular links: 

Art and Design 

Drawing, painting or using claywork to express their 
thoughts on holy. 
Considering the work of artists depicting this concept 
and talking about their work. 
Opportunities to consider how artists depict religious 
beliefs (Roman Catholic in particular). 
 
Philosophy for children (P4C) 

Opportunities for enquiry into “what does holy mean?” 
and “who is holy?” 
 
Literacy 

Writing their own responses to the concept, describing 
how they think and giving examples about how their 
ideas affect their lives. 

 







RE Assessment sheet 

Class 
Blue 2 

Half term 
Autumn 2 

Theme and 
concept 
Mary mother of 
God – Holy  
 

Assessment focus: Apply 
How does the sense of holy (special) impact on their lives? 

Children working towards ARE 
HT and ACD – found it difficult to articulate their own thoughts and mirrored others ideas 
during the discussions.   

 
Children working at ARE 
IBD , MC, SC, JH, LS, TP, EG, RB 
The children could all discuss what was special to them and began to stay why. Struggled 
to relate to the word Holy  
 

Children exceeding ARE 
 
Teacher comments  

The children found the concept difficult but could relate to special. They enjoyed thinking 
about Mary as the Mother of God. Were very interested in the cultural depictions of 
Mary.  
 

 



 

 

Learning 
Objectives/Intended 
Learning Outcomes 
 
Children will be able to: 

• talk about their own 
responses to candle 
flame 

• identify how candle 
flame relates to their 
own lives 

• talk about candle 
flame as a reminder 
(a symbol) of 
important people or 
events 

• recognise how 
candle flames are 
used at Hanukkah 
and Advent 

• talk about the 
importance of candle 
flames in simple 
terms. 

Informed by end of 
Year 1 age-related 

expectations 

Cross-curricular links: 
 
Art   

Using art and craft opportunities to develop the concept 
and to explore the concept through looking at Christian 
and Jewish traditions. 
 
Drama 

Opportunities for role playing a celebration and 
considering all the aspects involved. 
Circle time and discussion opportunities for speaking and 
listening. 
 
Literacy 
Opportunities to listen and respond to the story and to 
consider the meaning of the story. 
Talking about the importance of candle flames and why 
the symbol is important through speech and writing. 
 

 

Year:  2  

Term:  Autumn 

 

Assessment 
Opportunities 
 
Evidence can be 
gathered when pupils: 

• respond to candle 
flame 

• draw and annotate a 
candle 

• make labels 

• discuss their 
opinions and ideas 
about candles 

• complete think 
bubbles. 

Theme/Unit:  Light helps people to remember 
Why is light important at Advent and Hanukkah?  

 
Key concept:  Candle light as a symbol 

 Sequences of Activities: - 
Step 1 – Communicate 
• Show a cardboard cake with candles. Light them. Discuss responses and ideas. How do you feel? 

• Discuss how we use candles. When? Why? Discuss how we celebrate birthdays. 

• Read Teddy’s Birthday (Amanda Davidson). Discuss what candles are remembering? 

• Respond by drawing picture of cake and candles and make a display of different candles. 

• Light another candle. What could this be for? What does it make you think about? Discuss. 

Step 2 – Apply 
• Discuss how we can use candles to remember someone or something – remember feelings. 

• If you could light a candle to remember someone or something special, who or what would it be? When 
would you light it? How would you feel? Draw a candle and annotate “My candle is to remember …” 

Step 3 – Enquire 
• Show Hanukkah – allow open speculation from children. What is it? What is it used for? How it is used? 

Who uses it? Where? When? Why? 

• What do we think these candles remind people of? How do you think they might feel when they light the 
candle? Pupils openly speculate. 

Step 4 – Contextualise 
• Tell the story of Hanukkah using the book below – a great miracle happened there. Respond by acting 

out story. 

• How did they feel when the light kept burning? Drama and freeze frame. 

• Show picture of Jews celebrating Hanukkah. Read Hanukkah (Roni Schotter). Explain how Jews 
celebrate Hanukkah today – sharing food, cards, decorations, lighting the candles. 

• Make Hanukkah in groups. Become familiar with language eg symbol, celebration, Hanukkah etc.  
What are the candles remembering? Pupils make labels for their Hanukkah. 

Repeat process 
Step 5 – Enquire 
• Show Advent ring – What is it used for? When? Where? By whom? Encourage speculation. 

Step 6 – Contextualise 
• Christians use light at Christmas – read Advent poem – discuss, explain. Add each candle to explain 

each part symbolises part of story – parallels to story of Jesus’ birthday. (This may be done on 
consecutive days). 

• Make advent ring in groups. Light candles – read Christmas story – create atmosphere. What do these 
candles remind Christians about? Pupils make labels. 

Step 7 – Evaluate 
• Is it important to have candles to remind you of things? If you didn’t have candles would you still 

remember? What did it help teddy remember? Why do the candles help you remember? What would 
you use to remember things that are special? What do candles remind Jewish people of? Why are they 
important? What do candles remind Christians of? Why are they important? What would Christians do? 

Resources: 
Hanukkah, Advent ring, Book: Teddy’s Birthday Amanda Davidson [ISBN 0006627528],  
Book: Hanukkah Roni Schotter [ISBN 0316774669], Book: 8 candles to light by Johnny 
Zucker, poem, materials to make advent ring, candles of various sorts. 

Opportunities for promoting children’s spiritual, 
moral, social and cultural (SMSC) development: 
 
Spiritual: providing an opportunity for enjoyment and 

fascination about their own lives and those of others. 
Giving opportunities to rejoice and celebrate things that 
are important to us. 
 
Moral: developing an ability to understand and 

appreciate the viewpoints of others on these issues. 
 
Social: sharing our own experiences and respond to the 

experiences of others. Working and socialising with 
others in a range of learning opportunities. 
 
Cultural: willingness to participate in and respond 

positively to artistic, musical and cultural opportunities. 
Giving children an interest in and an opportunity to 
explore different faiths and beliefs. 

 

  

RE KS1 





 

 

 Sky Class 2020 

RE ASSESSMENT 

Aut 1 

Special 

Books 

Aut 2 

Light as a 

symbol 

Spr 1 

 

Spr 2 Sum 1 Sum 2 

  Communica

te 
Apply Enquire 

Contextual

ise 
Evaluate Evaluate 

 Bushell Bella ARE ARE     

 Case Georgia ARE ARE     

 Collins Piper ARE ARE     

 Crates Ruby ARE ARE     

 Glasspool Penny ARE ARE     

 Hassan-Green Edith ARE ARE     

 Heimour Joshua ARE ARE     

 Homes Annabel ARE ARE     

 Knight Lucy ARE EXS     

 Lansley Rocco ARE WTS     

 Mabey Max ARE ARE     

 Mackenzie James ARE ARE     

 McKirdy Liam ARE EXS     

 Murry Zachary ARE ARE     

 Parker Phoebe ARE ARE     

 Radley Jonah ARE WTS     

 Ritson Daisy ARE ARE     

 Rome Frederick ARE ARE     

 Selle Emilia ARE EXS     

 Sosnowski Borys ARE WTS     

 White Bella ARE EXS     

 Wildish Pandora ARE ARE     

 Willard Florence ARE ARE     

        

        

        





RE Assessment sheet 

Please complete and return to Sylvia with your RE work 

samples at the end of each half term. 

Class 
Sunshine 
 

Half term 
Autumn 2 

Theme and 
concept 
Nativity Journeys 

Journeys end 

 
Assessment focus: Apply 
 

 
 
Children working towards ARE 
Maisie Plews, George Walldock, Joey Wells, Imogen Gray, Kitty 
Lansley 

 
 
Children working at ARE  
Eli Wilkes, Luke Ring, Austin Marsh, Emma Froud, Otto Boswell, 
Margot Dawes, Francesca Denness, Noah White, James Chick, 
Sephi Radley, Kroy Kear, Mabel Downer, Baxter Armiger, Joey Hall, 
Verity McCraken,  

 
 
 
Children exceeding ARE  
Charlie Gosden, Elsie Honeyman-Brown, Enzo Owen 

 
 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

    

Year:  R 
 

Term:  Autumn 2 2019 

Intended learning outcomes: 

 

Children will have experience 
of themselves or others: 

Step 1 and Step 2  

             sharing their own 
experience of a birth 
in the family 

 listen to others talk 
about how birth is 
celebrated 

Step 3  begin to identify what 
a celebration is 

Step 4  begin to recognise 
how Christians 
celebrate Jesus’ birth 

Step 5 reflect on their idea 
about the importance 
of celebrating birth. 

 

FS2  Assessment 
opportunities: 

Communication 

Evidence can be gathered 
when children: 

1 talk and listen to each other 

2 make cards or gifts for the baby 

3 talk about ways of celebrating 
birth and Christmas 

4 respond to questions 

5 imaginative play- small world 
figures.  

6 Nativty scene egg boxes. 

 

 

Theme/Unit:  Christmas – celebrating the birth of a baby – Jesus’ birth 
 

Key concept:  Celebrating birth      Understanding Christianity links 

Sequence of possible activities:  

Step 1 – Communicate 

• Talk about children’s own experiences – ask about any babies they know, what they remember 
about being born. They can ask parents about it and bring in items, eg: cards, presents and 
photographs. 

Step 2 – Enquire –  

• Discuss: How do we celebrate new babies. Watch clip –

cbeebieshttps://www.bbc.co.uk/cbeebies/watch/my-first-brother 

•  Re-cap ways to celebrate = cards, presents, ballons, visiting.  Ask the children what it would 
be like if they didn’t celebrate the birth of a new baby? 

Step 3 – Apply-  Welcome a new baby and we welcome the new baby. What do we do? 

• Look after baby in the classroom – make baby cards to celebrate the new arrival. Wrap and 
open presents. 

Step 4 – Contextualise  

• Show picture or poster of Nativity scene/baby Jesus. Who is this baby? Notice similarities and 
differences to today. What does this picture show? Mother’s love, presents, visitors, etc. 

• Link to own ideas of babies being welcomed today. 

• Read differnet versions of the Christmas story including Childrens’ bible version. Select people 
and animals from classroom for nativity small world play.  

• Advent display – nativity scene advent.  

• Show the BBC film clip about the first Christmas: http://www.bbc.co.uk/education/clips/zntfgk7 

• https://www.bbc.co.uk/iplayer/episode/m000c7rg/my-first-festivals-3-christmas 

• https://www.bbc.co.uk/cbeebies/watch/presenters-nativity-story 
• Watch KS1 Nativity performance. 

• Use large construction materials to buid stable. 

• Learn words to carol – Away in a manger and born in a stable – perform for parents. 

• Post office role play – to send Christmas cards and wrap presents to send.  

• Make Christmas cards. What is it to celebrate? How else do Christians celebrate the birth of 
baby Jesus? Cards, sharing food, presents, decorations.. 

Step 5 – Evaluate 

• Discuss: Have we enjoyed celebrating the birth of Jesus at school? Re-cap things we have 
done. What have been our favourite bits? Why do you think Christians still celebrate Jesus’ 
birth? how do you celebrate your birth? Would it matter if you forgot and did not celebrate your 
birth? Why? Would it matter if Christians forgot to celebrate Jesus’ birth? Why?  

 

RE FS   

Opportunities for promoting children’s 
spiritual, moral, social and cultural (SMSC) 
development: 
 
Spiritual: providing an opportunity for enjoyment and 

fascination about their own lives and those of others. 
Giving opportunities to rejoice and celebrate things 
that are important to us. 
 
Moral: reflecting on making decisions and when others 

may influence us. To see when a decision is the right 
one and when someone is influenced by the wrong 
things.  
 
Social: sharing our own experiences and respond to 

the experiences of others. Working and socialising 
with others in a range of learning opportunities. 
 
Cultural: willingness to participate in and respond 

positively to artistic and cultural opportunities. Giving 
children an interest in and an opportunity to explore 
different faiths and beliefs. 

 

Resources: 

• The story of Christmas, by Jane Ray (1994) (ISBN: 978-1852139179). 

• Pictures of nativity, card, etc, to make cards. 

• Welcoming babies, by Margy Burns Knight (1997) (ISBN: 978-0606228183). 

• Happy birth day!, by Robie Harris (1998) (ISBN: 978-0744552645). 

• When the teddy bears came, by Martin Waddell (1996) (ISBN: 978-0744547634). 

• Items that would be used at a baby’s welcome, eg: flowers, baby cards. 

• Baby doll, dressing-up clothes, house turned into a stable, baby clinic items. 

  

•  

Cross-curricular links: 
Art   

Using art and craft opportunities to make cards and 
gifts. 
Drama 
Opportunities for role playing a celebration of a new 
baby at home and for role playing the nativity. 
Circle time and discussion opportunities for speaking 
and listening. 
 
Literacy,  
Opportunities to listen and respond to the story of 
Christmas and to consider the meaning of this. 
Talking about what is needed for a celebration and 
why the concept is important. 
Discussing why the concept is important. 
Writing cards. 
 
 



 

Children shared pictures and talked about when they were a baby or when they helped welcome a new baby in to 

their family.  These are just a few.  

 

 

 

 

 

 

 

 

 

 

Amelia told us these were clothes she wore whne she was 

a baby and remembered welcoming her new baby brother 

in to the family. 

 

 

 

 

Hollie share this phot and told us it was her big sisters who had 

come to take her home from the hospital.  

 

 

 

 

Parker showed us this photo and told us it was his baby sister.  

 



RE Assessment sheet 

Please complete and return to Sue or Jennie with your 

RE work samples at the end of each half term. 

Class 
 
Rainbow  
 

Half term 
 
Autumn 2 2020 

Theme and 
concept 
Jesus birth 
Celebration 
 

Assessment focus: 
 
Comunication  to have experience of 
 
Children working towards ARE 
Bobby Ryan Eli  Oliver P 

 
Children working at ARE 
Amelia Anna Bethan  Charlie Cley Doris Edward Evalyn Gwyneth 
Harrison Hollie Igor Lenny Lily Lily-Mae Malachi Oliver E Oscar Otto 
Parker Reggie Sienna 

 
Children exceeding ARE 
Lowen  Noah 

 
 
Teacher comments:  
Children able to talk about babies. No- one could initially say that Christmas 
was about Jesus.  
When making the egg box nativity scenes Children were using the names, 
Jesus, Mary and Joseph.  

RE Assessment sheet 

Please complete and return to Sylvia with your RE work 

samples at the end of each half term. 

Class: 
Purple Class, 
Yarmouth 
Reception. 

Half term: 
Autumn 2 

Theme and 
concept: 
Celebrations 
 

Assessment focus: 
 
Communicate 
Children working towards ARE 
 
Bruce, Ryan, Joshua  

 
Children working at ARE 
Sean, Amelia, Tommy, Ava, Ronan, Georgia, Darcie, Iyla, Kaiden, Leo, Arya, 
Layla, Leif, Abel, Mikey. 

 
Children exceeding ARE 
 
Teacher comments 
Bruce, Ryan and Joshua are all SEN children with complex learning needs.  
Bruce and Ryan’s lack of spoken language to express themselves makes it 
difficult to assess their full level of understanding.  
At this stage in the Year, sharing ideas as a class is a developing skill for 
Reception Children.  There are some children with potential to progress to 
exceeding ARL as we progress through the year.  

 
 

 





ENQUIRE 










